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1. Statement of Intent

At Browick Road Primary School we are committed to ensuring that:
Everybody feels safe and cared for
Everybody experiences a sense of belonging
Everybody feels valued
Children develop meaningful and caring relationships
Everyone’s strengths are identified and fostered
A culture of praise and encouragement is promoted
The whole school community has a shared approach

2. Our School Values and Ethos
Our three core values include respect, trust and honesty.
Our Ethos: One School — One Community

Our school is a happy school.

Our school is at the heart of the community.

Everyone in our school is important and valued.

Everyone has a voice. We talk to each other, and we listen.
We work together to support and help each other.
Everyone is encouraged to carry on learning.

3. Key Roles and Responsibilities

The Governing Board has overall responsibility for the
implementation of this policy and the procedures of Browick Road
Primary and Nursery School.

The Governing Board has overall responsibility for ensuring that this
policy, as written, does not discriminate on any grounds, including,
but not limited to, ethnicity/national origin, culture, religion, gender,
disability or sexual orientation.

The Governing Board has responsibility for handling complaints
regarding this policy, as outlined in the school’s Complaints Policy.

The Headteacher will be responsible for the day-to-day
implementation and management of this policy and the procedures
of the school.

Staff, including teachers and support staff, will be responsible for
following the policy and for ensuring pupils do so too. They will also
be responsible for ensuring the policy is implemented fairly and
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consistently.

Staff, including teachers, support staff and volunteers, will create a
supportive and high-quality learning environment, teaching positive
behaviour for learning and implementing this policy.

Parents/carers will be expected to take responsibility for promoting
positive behaviour for learning and modelling acceptable behaviour.

4. Definitions

For the purpose of this policy, the school defines “serious unacceptable
behaviour” as: any behaviour which may cause harm to oneself or others,
damage the reputation of the school within the wider community, and/or
any illegal behaviour, including, but not limited to:

Discrimination — not giving equal respect to an individual on the

basis of disability, gender, race, religion, age, sexuality and/or

marital status

Harassment — behaviour towards others which is unwanted, offensive
and affects the dignity of the individual or group of individuals

Vexatious behaviour — deliberately acting in a manner so as to cause
annoyance or irritation

Cyberbullying — the use of electronic communication to bully a
person, typically by sending messages of an intimidating or
threatening nature

Possession of banned items including drugs, alcohol or tobacco
Truancy

Refusing to comply with behavioural consequences

Theft or vandalism

Swearing or threatening language

Absconding

Fighting or aggression.

5. Relational Practice Theory and Research

Relational Practice is aligned with current research and theory from the fields
of attachment and trauma, behaviour management and on effective support
for personal development. It emphasises the need for schools to place a
greater importance on inclusion and belonging through promoting positive
relationships and behaviour, effective teaching and preventative responses. In
addition, the guidance draws on a range of evidence-based approaches that
have been shown to prevent the need for exclusion. These approaches are
based around the principle that all behaviour is a form of communication.
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6. The Relational Approach
The following framework, produced by Devon and Babcock, provides a useful

model for encompassing key aspects of a relational approach.

Developing Relationships

In order for children to be successful at school, they need to develop secure
relationships which enable them to feel safe, secure and develop a sense of
belonging about who they are in school. Consequently, at Browick Road Primary and
Nursery School, developing relationships are at the heart of school life. Through
these relationships the child will develop their ability to regulate their feelings and
behaviour, develop their understanding of social situations and develop positive
feelings about themselves and their abilities.

All staff foster positive relationships with pupils by:

Listening to the voice of all pupils

Having an unconditional positive regard for all pupils

Valuing everyone’s contribution

Providing pupils with a calm, safe and nurturing environment

Providing morning greetings and wellbeing check-ins

Delivering a curriculum that is designed to engage all pupils in learning
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Using a PACE approach (Playfulness, Acceptance, Curiosity, Empathy)
Being self-aware, by self-regulating and self-reflecting

Upholding clear boundaries and high expectations

Building a sense of belonging for each individual child

Being representative of all, breaking any cultural stereotypes.

We have one over-arching school rule which is: Be kind

Where possible, when discussing behaviour and expectations, staff will link the
desired behaviour to ‘Be kind'.

Pupils are supported to follow the school’s expectations for behaviour:

Conduct themselves around the premises in a safe, sensible and respectful
manner.

Arrive at lessons, and school, on time and fully prepared.

Follow instructions given by teachers and support staff both in the
classroom and on the playground.

Behave in a polite manner towards all staff and pupils.

Follow classroom rules and procedures.

Show respect for the opinions and beliefs of others.

Complete classwork as requested.

Hand in homework at the time requested.

Report unacceptable behaviour.

Show respect for the school environment.

The school will support pupils to follow our expectations for behaviour by
teaching them how to:

Line up in groups when entering or leaving the classroom or school premises.
Sit appropriately on school chairs, carpets, hall floors etc.

Use appropriate voice levels and language.

Model good behaviour to other pupils, particularly those who are younger.
Work as a team and respect others’ views, beliefs and faiths when engaging in
tasks.

At Browick Road Primary and Nursery School, we work collaboratively to establish
school and classroom rules. There is a clarity around boundaries and expectations.
Agreements about behaviour are clearly communicated and regularly discussed in
classes, assemblies, small groups and individually. In addition, adults in school
provide clear modelling and guidance as to how to behave. We recognise that some
children may need additional support to enable them to access learning and to be
fully included in all aspects of school life.




PACE Approach

PACE, developed by Dr Dan Hughes, is a trauma-informed approach that helps
adults build safe and trusting relationships with children. It provides a flexible way of
responding through Playfulness, Acceptance, Curiosity and Empathy, enabling
adults to remain calm, attuned and supportive during moments of heightened
emotion. In school, PACE is used to validate children’s feelings, help them make
sense of their experiences, and promote emotional regulation within a safe and
secure environment.

P - Playful

Playfulness is about creating a light atmosphere when you communicate. For
example, light tone of voice. Playful is about having fun and expressing joy.

A - Acceptance

Acceptance is about actively communicating with the child that you accept them and
their thoughts, wishes, urges and motives.

C - Curiosity

Curiosity, without judgement, is how we help children become aware of their inner
life, and reflect upon the reasons for their behaviour.

E - Empathy

Empathy lets the child feel the adult’'s compassion for him/her. Being empathic
means actively showing the child that their inner life is important to the adult.

Refer to an example of a PACE script in Appendix A.

Responding and Calming

Staff use everyday interactions to actively maintain relationships in the classroom
and promote a calm, harmonious and supportive learning environment.

Most children will at some point need reminding about agreements and expectations.
Skilled interactions can successfully resolve low level disruption without the need to
escalate. A relational approach is used by staff to maintain calm, show
understanding, reset agreements and provide clear instruction and guidance around
expectations. Supportive action and intervention will enable most children to stay
within the boundaries.

Every child will face challenges and, at times, experience difficult feelings. Children
who become emotionally dysregulated require skilful co-regulation so their feelings
do not become overwhelming. School staff will support pupils to manage their
emotions and return to a calm state. This is integral to maintaining a positive learning
environment. Behaviour that affects a child’s, other children’s, or adults’ safety will be
managed through a positive behaviour plan.

Emotional Regulation

Emotional regulation is the ability to manage our emotions. For pupils to be ready to
learn, they must first feel regulated. If children can recognise when they are
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becoming less regulated, they are able to do something about it to manage their
feelings and get themselves to a healthy place. Some pupils may need support with
this; this is known as co-regulation.

Behaviour that challenges or harms is often the result of strong emotions. To
maintain a calm learning environment and help children process their feelings, we
support them to regulate in the moment. Children typically need repeated cycles of
co-regulation before they can regulate independently. By validating their feelings and
emotions, we show children they are accepted and help them to express and make
sense of what they are experiencing.

We support children to understand their emotions, including why they happen and
how they can use strategies to regulate them.

Zones of Requlation

One of the ways we teach our children about regulation is through The Zones of
Regulation curriculum. The curriculum is taught in all classes across the school and
supports children to:

identify their emotions

understand that all emotions are okay

recognise strategies they can use to support regulation
develop appropriate responses to feelings

Feelings are complicated. They come in different sizes, intensities, and levels of
energy that are unique within everyone’s brains and bodies. To make them easier to
talk about, think about, and regulate, The Zones of Regulation organises feelings,
states of alertness, and energy levels into four coloured Zones.




A core belief of The Zones of Regulation is that all the zones are okay and that we
routinely experience several of the Zones across a day. All classes have a Zones of
Regulation display which shows the four zones and corresponding emotions.
Children are invited to do a Zones check-in at various times of the school day to
indicate which zone they are in. Every class has a kit of regulation tools which
children can use independently or with support to regulate within each zone.

De-escalation

Scripts are a tool that can be used to support our pupils to de-escalate when
emotions are high. Scripts support the adults to be regulated in addition to
regulating the pupils. Further examples of scripts can be found in the Appendix.
For example:

“I can see you are finding the writing challenging today.”

“We need to get two sentences written before playtime.’

“Shall we do the first one together?”

Staff focus on using positive phrasing and giving limited choices to disempower the
behaviour. For example:

Walk inside

Kind words, thank you

Pen on the table

You can sit on your own or with the group

You can start your work with words or a picture
Pen or pencil.

Children will be reminded of the consequences if the behaviour continues.

Staff at Browick Road Primary & Nursery School have been trained in Norfolk Steps.
The Norfolk Steps ‘Step On’ programme contributes to the strategies we use to
promote positive behaviour and support de-escalation. These approaches promote
positive behaviour strategies such as consistency and boundaries, behaviour
analysis and the understanding that behaviour is a form of communication. We have
two trained Steps Lead Professionals who lead training and support staff to embed
practice. Our Step On training also provides us with the tools to use non-restrictive
physical intervention to support pupils to regulate and remain safe at school.

Any other use of restrictive physical intervention strategies will only be considered on
extremely rare occasions, once all other de-escalation approaches to supporting
behaviour have been exhausted. Staff are trained by the Steps Lead Professionals
in the setting to prevent and manage behaviours that challenge or harm. ‘Step Up’
focuses specifically on the safe and lawful use of restrictive interventions. These
interventions must only be used if it is reasonable, proportionate and necessary to do
so for the immediate safety of the pupil themselves and others around them. On the
rare occasions that a restrictive physical intervention is used, this is recorded on
CPOMs (Child Protection Online Monitoring System) and parents are informed.




Repairing and Restoring

At Browick Road Primary and Nursery School, we use a restorative approach
following an incident to build, maintain and repair relationships. We act responsively
to address conflict, repair harm and restore relationships.

Relationships are at the heart of restorative approaches, built on mutual respect with
individuals taking responsibility for their actions. Restorative approaches focus on
the needs of those affected by the harm and involve them in the process of finding
solutions.

At Browick Road Primary and Nursery School, we use scripts and visual supports
(see Appendix A) to support restorative conversations. This approach develops
honesty, empathy and effective communication between individuals.

Restorative Conversations

. What happened?

. What were you thinking or feeling?

. How are you feeling now?

. Who has been affected?

. How do you think they are feeling now?
. How can you put it right?

. What can you do next time?

Restorative conversations with a member of staff may take place in the pupil’s own
time e.g. playtime.

Repair
We use the Norfolk Steps approach to consequences. A consequence is a

conclusion derived through logic. Something that logically or naturally follows from
an action. There are two types of consequence: protective and educational.

e Protective Consequences

These involve the removal of a freedom to manage harm.

In the case of a child causing physical harm to another child or adult, a protective
consequence is required. The child may be asked or supported to go to a safe
space to ensure the safety of others. Time in a safe space should not exceed the
time needed to regulate.

Protective consequences could include:

e Increased or closer adult supervision
e Limited access to outside space




The removal of equipment being used unsafely
Social time away from others
Suspending or excluding the pupil (See the school’s Suspension and

Exclusion Policy).

Consideration of the age and understanding of the child will be given.

e Educational Consequences

Educational consequences are used to teach responsibility and understanding so
freedom can be returned. Educational consequences should relate to the behaviour
and include time for learning, rehearsing or teaching

Educational consequences could include:

Tidying up when something has been broken or a mess has been made
Assisting with repairs

Work completed at another point in the school day if it is not completed in the
lesson

Rehearsing expected behaviour

Use of comic strips conversations and/or social stories

Restorative meetings.

All consequences are proportionate and reasonable. They will be implemented by
an adult and explained to the child.

It is essential that there is an educational consequence to help children to develop
new skills or new ways of thinking. Educational consequences provide the individual
with the skills and incentives to behave differently faced with the same set of
circumstances reoccurring.

We avoid consequences that interfere with planned provision.
7. Positive Behaviour Support Plans

Where pupils require an individualised approach to managing behaviour, a Positive
Behaviour Support Plan will be implemented to ensure consistency in staff
responses and effective support for the pupil. Responses are planned in ways which
encourage and reinforce positive behaviours whilst addressing behaviours that
challenge.

At Browick Road Primary and Nursery School we understand that behaviour is a
form of communication. Whenever behaviour occurs, it is important to consider its
purpose.

Behaviour generally serves one of several functions:
1. Obtaining a desired object or outcome
2. Escaping a task or situation e.g. difficulty in processing information
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3. Getting attention or adult connection
4. Trying to self-calm, self-regulate or feel good (sensory input)

5. Blocking or staying away from something painful or uncomfortable (sensory
avoidance)

6. Responding to pain or discomfort including tiredness, thirst and hunger
signals

7. Attempting to gain control over an environment or situation (self-advocacy) eg
unstructured time in day, changes in routine or transition between activities.

To understand the functions of behaviour, staff will track a pupil’s behaviours over a
period of time. This enables staff to analyse behaviour and determine support.
Examples of behaviour trackers are included in Appendix B.

A Positive Behaviour Support Plan includes the views of the individual and everyone
involved including parents and/or carers and uses this understanding to develop
support that improves the wellbeing of that child and all those involved.

This would be part of a graduated response consisting of an assess-plan-do-review
cycle.

8. Relational Approaches in the Classroom

Strong ‘quality first’ teaching is vital in order to support children to manage their

behaviour. Working with children who have a high level of need is the responsibility
of all adults in the school. Being able to manage low level disruption through
relational approaches and good quality inclusive teaching leads to a calm and
supportive environment where all children are able to learn.

Managing low level disruptive behaviour
Pupils are supported to develop the skills that support them to follow the school’s
expectation for behaviour. Strategies used include:

Consistent, predictable routines and structure
Regulation time

Movement breaks

Visual supports

Social stories

Seating plans

Interventions such as ELSA, Circle of Friends, Nurture activities
Coaching and mentoring from a significant adult
Individual Zones of Regulation toolkits

Report cards

Frequent check-ins.

0O 0O 0O 0O O O O O o o ©°

If low level disruption continues, staff will draw pupils’ attention to the school rule.
They will talk to pupils about what is going well and remind the class what is needed
from them. They will re-establish class agreements and discuss the purpose of the
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agreements and the implications of not sticking to them. Staff will teach and model
the behaviours they want to see. Teachers will consider whether any adaptations to
teaching are needed for individual pupils, for example: a change in seating, tasks
broken down into smaller chunks, or pre-teaching of vocabulary.

9. Steps for Supporting Behaviour and Emotional Regulation

. Reframe the behaviour — Clearly name and model the behaviour you want to
see (e.g., “Use a quiet voice” or “Show kind hands”).

. Give a reminder — If the behaviour continues, gently remind the child of what
is needed to help them be successful.

. Adjust the provision — Consider making a small change to the environment
or support (e.g. moving to a different seat, involving a different adult, offering
a sensory break, or providing a visual prompt).

. Explain the next step — If the behaviour still continues, calmly explain that
you will need to have a short playtime conversation as an educational
consequence, focused on helping the child reflect and plan for next time.

If a pupil continues the behaviour, staff will inform a member of the senior leadership
team. Parents and/or carers will be informed.

Refer to the flowchart in Appendix D for responses to low level and disruptive
behaviour.

10. Praise, Feedback and Rewards

Positive feedback reinforces behaviour expectations and encourages repetition. It
communicates the school values to pupils and supports them to reflect on their
behaviour. Encouragement, positive feedback and genuine personal praise are
important forms of feedback. All feedback should be specific so that pupils know
exactly what they did well. It should focus on the action i.e. “It was kind of you to
hold the door open and let others go first.” Feedback should be individual and not
allow comparisons between children. It should identify clear next steps i.e. “You
need to wait for your turn when talking in a group.”

We recognise that acknowledging and praising pupil effort and progress being made
is a way to motivate pupils. Acknowledgement recognises when a pupil is meeting
the expectations. Praise is used to emphasise pupil effort and progress being made.

We use a range of methods to recognise and reward pupils’ efforts and
achievements including:

House points

Bronze, silver and gold house point awards
Stickers

Smiley faces

Certificates

Star in the jar




MSA Class of the week

Verbal praise

Sharing successes with families

Displaying work

Leadership responsibilities: school council, sports leader, house captain,
digital leaders

PATHSs Pupil of the Day

Visiting another adult in school for praise

Work used as an example for others

Responsibility for a class routine

Termly awards for The Arts, Sports, Attendance & Attitude and Progress
House cups.

11. Responding to Incidents

Following an incident, a response may be to keep a child for ‘time in’ with an adult —
this may be to ensure that everyone is kept safe. It is an acknowledgement that we
could be setting them up to fail without any input. The ‘time in’ will be used to
support the child to reflect on the school expectations and reflect on their behaviour -
a restorative conversation script may be used.

At Browick Road Primary and Nursery School, we recognise that due to their age, or
special educational need, a pupil may not understand why their behaviour is
inappropriate and therefore it may be unintentional. Staff will use their judgement
when issuing consequences, taking into account whether they believe the pupil’s
behaviour was intentional, especially if it is the first time the pupil has displayed this
behaviour.

Different children have different needs and will be at different stages of development.
Responses to incidents are therefore specific to the needs of the children involved.
For some children this will be outlined on their Positive Behaviour Support Plan.

In rare circumstances, pupils may show serious dysregulated behaviour that is
considered a significant incident. This must be taken seriously and communicated to
parents/carers on the day of the incident.

Significant incidents include:

Physical or emotional harm to themselves, others or property
Serious persistent disruption to learning
Racist/homophobic/sexist comments or behaviour

Theft

12. Reasonable Force

Reasonable force can be used to prevent pupils from hurting themselves or
others, from damaging property, or from causing disorder.
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Use of physical intervention must be reasonable, proportionate and necessary.

Any restrictive intervention must be based on an assessment that intervention
is likely to cause less harm than not intervening and:

‘No more than absolutely necessary’ (Human Rights Act 1998)
‘In the best interests of the child’ (Children Act 1989 and 2004).

If a child is moved, the incident will be recorded, ensuring that records are
clear, accurate and without assumption.

Refer to the school’s Restrictive Intervention Policy for more information.

13. Behaviour Outside School Premises

Staff have the authority to discipline pupils for misbehaviour outside the school
premises where this is deemed reasonable. Consequences may be applied when a
pupil has misbehaved off-site while representing the school, including when the pupil
is:

» Wearing school uniform

* Travelling to or from school

* Taking part in any school-organised or school-related activity (e.g. school trips)

* In any way identifiable as being a pupil at the school.

Staff may also discipline pupils for misbehaviour outside the school premises,
including conduct online, that:
» Could negatively affect the reputation of the school.
» Could pose a threat to another pupil, a member of staff at the school, or a
member of
the public.
* Could have repercussions for the orderly running of the school.

The school recognises that behaviour incidents outside of school can impact
relationships in school. We will work closely with families who choose to share this
information with us and respond, as appropriate, on an individual basis.

14.Searching

Staff members may use common law to search pupils, with their consent, for
any item, including their pockets, backpacks, lockers and classroom trays.

See Appendix C for more detailed procedures




15. Working in Relationship Together

Pupils are respected and valued at Browick Road Primary & Nursery School. They
are given opportunities for purposeful dialogue with trusted adults. Time and care is
taken to listen to children with curiosity and empathy. Children’s views will be sought
and used to inform decision-making as part of the assess-plan-do-review process.

The school works in partnership with parents, carers and pupils to involve them in
the implementation of this policy. Parents and carers are the expert on their child
and their knowledge, views and concerns lead to greater understanding of unmet
needs as well as supporting future planning. Parents are encouraged to
communicate any information which may be relevant to their child’s presentation in
school. This will enable the school to ensure that that pupils receive the support they
need.

Significant incidents, physical harm and damage to property will be recorded
electronically on CPOMs so that staff can analyse incidents and see if a pattern of
behaviour is emerging. With parental permission, the school may seek further
professional advice from external agencies such as Norfolk County Council SEND &
Inclusion, Mental Health Support Team or Norfolk Steps.

16. Professional Development

At this school we recognise that early intervention can support positive behaviour

choices. Teachers and support staff will receive regular and ongoing training as part
of their professional development. Teachers and support staff will receive training on
this policy as part of their new starter induction. Norfolk Steps Step On refresher
training is delivered to all staff at least every two years. Step Up training is delivered
to staff who are supporting children who present with behaviours that challenge or
harm.

17.Exceptional Circumstances

Occasionally, in exceptional circumstances, a child’s support might include a part-
time timetable, alternative provision and in a very small number of cases a move to
provision where more specialist support can be provided.

18.Links with other policies

This policy is linked to the following school policies and guidance documents:
e Safeguarding policy
Anti-bullying policy
Relationships, Sex and Education policy (RSHE)
Suspension and Exclusion policy
Use of Restrictive Interventions policy
Restrictive interventions, including use of reasonable force, in schools
Guidance April 2026
Equality and Diversity policy




Appendix A
The PACE approach

PACE is an approach developed by Dr Dan Hughes, an American psychologist who
works with traumatised children. PACE stands for Playfulness, Acceptance, Curiosity
and Empathy. These principles help to promote the experience of safety in your
interactions with young people. Children need to feel that you have connected with
the emotional part of their brain before they can engage the thoughtful, articulate,
problem solving areas.

Using PACE in Practice - example

Thomas is refusing to engage in his task. He is crawling under tables, scribbling all
over his worksheet and poking holes through it. He says that there is no point in
doing it because he can’t do it, he hates you, the work and the school. He says he
doesn't care what you say or if he gets in trouble.




Typical responses might look like:

* “Thomas. Come here. Stop that now. That's no way to treat your work. You'll just
have to start again and that will waste your time. If you don'’t get it finished before
break you’ll have to stay in and do it.”

* “That’s not true Thomas. You're not rubbish. Your work is great.”

* “| don’t think that’s a very nice way to talk about yourself, me or the school
Thomas”

* “| know you’re feeling angry. You know what you need to do to feel better.”

A PACEful response may be more appropriate and lead to better outcomes for you
and the child.

Playful response: “Oh my goodness, look at that worksheet Thomas, it looks like a
little mouse has nibbled right through it. | hope he's not going to eat my lunch too.
Are you ok Thomas? You look really sad and upset. Why don't you come over to the
comfy corner and we'll see what we can do - we're a pretty good team when we work
together."

Accepting response: “Oh Thomas, you’re right, work can sometimes be really difficult
and it's so rubbish when we feel like we can't do something. It's horrible when you

feel rubbish at something. Sometimes | feel rubbish at things too and when | can't do
something | get angry with everything and | just want to scream. It's a really awful
feeling."

Curious response: “You usually really enjoy your Maths work. | wonder what's
different about today? | wonder what might be making things so tricky today? | know
that your grandpa hasn’t been well. Are you feeling upset or worried about other
things as well as the Maths?”

Empathic response: “Oh Thomas, look how really upset you are. You look really sad.
Is that right? That must not feel very nice. | think we need to work together to have a
think about how to make things better for you. | know things can feel really awful and
tricky sometimes but if we work together, we can find another way for you to let me
know when you feel rubbish. What do you think?"




De-escalation scripts

Early Years:

Child’'s name

| can see you're sad / upset

Can | help? I’'m here to help’

Come with me and we can / Let’s go over here and...

KS1 and 2:

Child’'s name

| can see something has happened/ I'm wondering if/ | noticed that/ | imagine
I’'m here to help

Talk and I'll listen

Come with me and...

Supportive scripts could include:

| wonder if...

| noticed that you...

| am here when you’re ready.

That would make me feel _ too.

It's OK to feel ,butitsnot OKto  °’
Thank you for telling me

Restorative Conversations

A visual resource from Norfolk Steps is used to support restorative conversations.




Appendix B

Behaviour Analysis

Roots & Fruits Analysis

Name:

Date of analysis:

Date of review:

Who contributed to this analysis?




ABC Chart (Antecendent, Behaviour, Consequence)

Date/Time

Activity

Antecedent

Behaviour

Consequence

Pupil
response

Date/time
when the
behaviour
occurred

What activity

was
happening
when the
behaviour
occurred

What
happened
immediately
before the
behaviour

What the
pupil did or
said and how
long the
behaviour
lasted

What happened
following the
behaviour (adult
response or
environmental
change)

Upon receiving
the
consequence,
how did the
pupil respond?

Simple Behaviour Tracker

Session /
lesson

Session /
lesson

Session /
lesson

Session /
lesson

lesson

Session /

Session /
lesson

(Name
warning
sign
behaviours)

(Name
behaviours
that are
escalating)

(Name
behaviours
that
challenge)




Observation grid

Pupil:
Date:

Completed by:

Behav | Arrival
iours /
Regist
ration

Notes (consider possible reason / need / function behind behaviour):

ZONES of Reqgulation tracker




Behaviour Support Plans

Differentiated measures to promote / support positive behaviours

Positive behaviours: What we will say and do to regulate behaviours and reinforce positives:

De-escalation and Reflect / Repair / Restore




Appendix C

Searching

Under part 2, section 2 of the Education Act 2011, teachers are
authorised by the Headteacher to search for any prohibited item
including, but not limited to, tobacco and cigarette papers, illegal drugs,
and alcohol, without the consent of the pupil, provided that they have
reasonable grounds for suspecting that the pupil is in possession of a
prohibited item.

Searches will be conducted by a same-sex member of staff, with another staff
member as a witness, unless there is a risk that serious harm will be caused to
any person(s) if the search is not done immediately, and it is not practicable to
summon another member of staff.

Staff members may instruct a pupil to remove outer clothing, including hats,
scarves, boots and coats.

A pupil’s possessions will only be searched in the presence of the pupil and
another member of staff, unless there is a risk that serious harm will be caused
to any person(s) if the search is not done immediately, and it is not practicable
to summon another member of staff.

Staff members may use reasonable force, given the circumstances, when
conducting a search for alcohol, illegal drugs or tobacco products.
Any staff member may refuse to conduct a search.

Following a search, the Headteacher will contact the parents/carers to
advise them of the procedures which were undertaken.

Confiscation
A staff member, carrying out a search, can confiscate anything they have
reasonable grounds to suspect is a prohibited item.

If the pupil has possession of illegal items, the police will be called for the
removal of the item(s).

Parents/carers will be informed of any confiscated item and may be required
to collect the item (unless the item relates to alcohol, illegal drugs or tobacco),
from the school office.



http://www.legislation.gov.uk/ukpga/2011/21/section/2/enacted

Appendix D

Negative behaviour observed

Low level behaviour

|

Serious unacceptable behaviour

Straight to
reflection at
breaktime for
significant
minor
behaviour or
if repeated
warnings
given
throughout
the day.

Reflect and Redirect

Reflect: What is the function of the
behaviour?

Redirect:

Draw attention to school rule. Remind pupil
of what is going well and what is needed
from them.

Reframe the behaviour — say what you want
to see

Consider if any adaptations are needed:
seating change, movement break, task
adapted

) 2

2. Warning

a) First warning: remind pupil of what is needed

b) Second warning: repeat what is needed,;
consider making a change to the
environment or support

¢) Third warning: Time with an adult to reflect
and have a restorative conversation at break

Discriminatory language or actions of
any kind (including those in relation to
protected characteristics)
Harassment

Vexatious behaviour

Cyberbullying

Possession of banned items

Truancy

Refusing to comply with behavioural
consequences

Theft or vandalism

Swearing or threatening language
Absconding

Fighting or aggression

2 4

time

3. Persistent disruptive behaviour

Pupil has a third warning and reflection time at
break time more than once a week.

Pupil continues to disrupt learning after third

warning given.

5. Serious unacceptable behaviour or
repeated reflection with SLT

Spend breaktime at the Headteacher’s
office

Recorded on CPOMs
SLT to contact parents

Daily behaviour check-ins with SLT

4. Reflection

a) 30 minutes inside at lunchtime with member
of SLT.

b) Recorded on CPOMs by class teacher.

c) Class teacher to speak to parents

If after reflection with SLT a pupil continues with
persistent disruptive behaviour they will attend
reflection again and speak to SLT. Class
teacher to speak to parents again with SLT
support if required.

The flowchart is designed to
support improvement. If
behaviour improves at any
stage, no further steps are
required.




Appendix E
Useful links
Zones of Regulation

https://www.justonenorfolk.nhs.uk/nd-digital-library/social-emotional-
development/zones-of-requlation/

PACE

https://beaconschoolsupport.co.uk/podcast/using-the-pace-approach-for-effective-
behaviour-management

Norfolk Steps

https://www.justonenorfolk.nhs.uk/child-development-additional-needs/behaviour-
sleep/norfolk-steps/

References
A Relational Approach — Devon & Babcock

https://www.devon.gov.uk/support-schools-settings/document/quidance-for-
developing-relational-practice-and-policy/

PACE

http://www.danielhughes.org/p.a.c.e..html

Zones of Regulation

https://zonesofregulation.com/



https://www.justonenorfolk.nhs.uk/nd-digital-library/social-emotional-development/zones-of-regulation/
https://www.justonenorfolk.nhs.uk/nd-digital-library/social-emotional-development/zones-of-regulation/
https://beaconschoolsupport.co.uk/podcast/using-the-pace-approach-for-effective-behaviour-management
https://beaconschoolsupport.co.uk/podcast/using-the-pace-approach-for-effective-behaviour-management
https://www.justonenorfolk.nhs.uk/child-development-additional-needs/behaviour-sleep/norfolk-steps/
https://www.justonenorfolk.nhs.uk/child-development-additional-needs/behaviour-sleep/norfolk-steps/
https://www.devon.gov.uk/support-schools-settings/document/guidance-for-developing-relational-practice-and-policy/
https://www.devon.gov.uk/support-schools-settings/document/guidance-for-developing-relational-practice-and-policy/
http://www.danielhughes.org/p.a.c.e..html
https://zonesofregulation.com/

